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Introduction
Oasis Academy Isle of Sheppey, as part of OCL, is committed to developing the character and competence of
every student, in line with our Oasis 9 Habits, in pursuit of all students receiving an exceptional education.
This policy aims to ensure the consistent application of Academy behaviour protocols and practice, so that
our students learn to:
 Take responsibility for their own behaviour and choices, understanding the impact they have on
others
 Develop positive learning behaviours including: self-direction, resilience and self-control
 Self-regulate (as developmentally appropriate) their own behaviour by developing skill and
confidence in managing conflict and difficulty
 Develop strong dispositions and attitudes to their own and others’ learning and well-being.
 Understand what constitutes ‘responsible behaviour’ to prepare for life in modern Britain and Global
citizenship in the 21st Century
 Develop their ethical approaches and values in their lives

The Oasis Education Charter

The Oasis Education Charter sets out our commitment to work in partnership with our communities to
transform lives and create a culture of excellence for all. It underpins our approach to leading schools:





We model and set high aspirations and expectations for every child and young person and member
of staff
We foster character and self-belief and encourage our students and staff to become the best versions
of themselves
We strive for personal as well as academic and vocational excellence, achieving outcomes that drive
social mobility, and give everyone freedom of choice through their lives
We believe that good relationships are at the heart of everything we do

The Oasis Behaviour Policy is underpinned by 4 key levers:
1. Academy Vision and Values
2. Personal Development Curriculum (Enrichment, Extra-Curricular entitlement, Careers Education
Information, Advice and Guidance and PSHCE curriculum)
3. Academy Behaviour Systems, Structures and Routines (reward, consequences, attendance etc.)
4. Behaviour Training and Professional Development for staff

Lever 1: Academy Vision and Values
The Academy introduced a new vision statement in September 2019 following a period of consultation
with all stakeholders. This vision must be at the centre of every strategic decision we make.
The Academy vision is more than just words – it is what we are about, why we work here and what makes
us special.
We expect all our staff to support our vision in every way they can in order to help our students achieve
excellence and leave the Academy equipped to be successful and happy in life.

Our mission statement is simple – we want to have Sensible – Hard working – Empathetic – Polite – Proud –
Enthusiastic – Young people.

Values
Staff working here are driven by our six key values, each of which contribute to students’ success:







Sensible – Students demonstrate self-control ensuring choices that are conducive to success.
Hard working – Students are patient and resilient in the pursuit of achieving their personal best.
Empathetic – Students show kindness and compassion for all members of our community.
Polite – Students conduct themselves in a considerate and inclusive manner.
Proud – Students act in a manner that shows high regard for the academy and wider community.
Enthusiastic – Students embrace all opportunities for learning and personal development.

Oasis 9 Habits
Oasis believes that there are 9 ‘habits’ or traits that we can all develop in order to be successful in school,
work and life. We are all on a journey and should never stop evaluating where we are and working on
improving ourselves.
Staff and students discuss these 9 Habits in PSHE, Assemblies and daily Academy life:


Compassionate – to be compassionate and kind whilst acting justly



Considerate – to choose to love others like you love yourself



Forgiving – to be forgiving and committed to healthy relationships



Honesty – to be honest and have integrity



Hopeful – to be hopeful in seeking transformation



Humble – to be honouring of others through serving with humility



Joyful – to be joyful and positive and to help others be the same



Patient – to be patient and persevering



Self-controlled – to be self-controlled

Student Journeys:
Each year, our students will complete activities set out across six milestones that will form their journey.
These activities are tailored to support our students to develop their Sheppey Values and 9 Habits. They
include aspects from all subject areas alongside a focus on student wellbeing, extra-curricular involvement,
careers development and accelerated reader achievements. Students will be encouraged to take part in Year
events and House competitions, alongside attending trips and contributing to community opportunities.
Completing each activity will support students to earn house points which will add up to achievement awards
at bronze, silver and gold levels, with platinum awards excellence throughout the year.

Our values, the 9 habits and the student journey are all driven through the academy’s weekly tutor
programme:

The tutor programme for Year 11 students follows a slightly different model so that exam techniques and
revision skills are also incorporated in tutor time.

Lever 2: Personal Development Curriculum
Character Education at Oasis Academy Isle of Sheppey
This curriculum consists of everything outside of the academic curriculum, and covers:
1. The ‘taught’ character curriculum:


CEIAG (careers education, information, advice, and guidance)



PSHCE (physical, social, health and cultural education)



Enrichment activities (e.g. trips and visits, noncurricular courses or workshops)



Extra-curricular programme (e.g. before and after school clubs and societies)

The ‘taught’ character curriculum
PSHCE
Through dedicated curriculum time, assemblies and mentoring pupils at Oasis Academy Isle of Sheppey are
given opportunities to develop beyond the academic. Our aim is to promote the personal, social and health
education of all pupils.
Our General Studies curriculum ensures the academy meets statutory requirements in regard to preparing
pupils for life and providing for their spiritual, moral, social, cultural, mental and physical development.
Through their General Studies lessons students are provided with:


Opportunities to develop their confidence, self-esteem and responsibility and make the most of their
abilities.



Prepare pupils to play an active role as citizens and encourage them to contribute positively to the
school and the wider community.



Develop healthy safer lifestyles.



Develop good relationships and respect the differences between people.



Encourage a respect for democracy and British laws, instil a strong sense of what is right and wrong.



Promote British values as part of pupils’ SMSC development

Year
7

Year
8

Autumn 1
Health and
Wellbeing
Abridged
primary
curriculum
covering
relationships

Autumn 2
Living in the
Wilder World
Enterprise skills
and introduction
to careers

Transition to
secondary
school

Challenging
career
stereotypes and
raising
aspirations

First Aid and
personal
safety

Rights and
responsibilities
in the community

Focus on road
safety

Volunteering
opportunities
In the community

Spring 1
Relationships
Diversity,
prejudice and
bullying including
cyber bullying
Managing on and
off-line friendships

Tackling racism
and religious
discrimination,
promoting human
rights
Online safely and

Spring 2
Health and
Wellbeing
The risks of
alcohol,
tobacco and
other
substances
Managing
puberty and
the issues of
unwanted
contact and
FGM
Mental
health and
emotional
wellbeing,
including
body image

Summer 1
Relationships
Self-esteem,
romance and
friendships
Exploring
family life

Introduction to
sexuality and
consent
Introduction to
contraception
including

Summer 2
Living in the
Wider World
Making
ethical
financial
decisions
Saving,
spending and
budgeting our
money

British
Values – a
brief history
project on
migration,
magna carta,
tolerance and

Blood donation
and the new
laws on organ
donation

Year
9

Peer
pressure,
assertiveness
and risk, gang
crime
Dieting,
lifestyle
balance and
unhealthy
coping
strategies

Year
10

Health and
safety in
independent
contexts
Taking
responsibility
for health
choices and
checks

digital literacy
Running a house
– bills, weekly
jobs, daily jobs,
organisation
skills
Tackling age
and disability
discrimination
British values,
human rights and
community
cohesion
Challenging
extremism and
radicalisation

Media Literacy
and digital
resilience
including
radicalisation
online,
extremism/hate
speech, fake
news critical
thinking, phone
addiction, media
influence.

Relationship and
sex education
including healthy
relationships and
consent
The risks of STIs,
sexting and
pornography

Tackling
relationship myths
and expectations
Managing romantic
relationship
challenges
including break-ups

Managing
change and
loss

condom and
the pill

Managing
peer
pressure in
relation to
illicit
substances

Managing
conflict at
home and the
dangers of
running away
from home

Assessing
the risks of
drug and
alcohol
abuse and
addiction
Gambling
Exploring the
influence of
role models

Tackling
homophobia,
transphobia
and sexism

Evaluating
the social
and
emotional
risks of drug
use

rule of law
The role of the
Monarchy

Understanding
different
families and
parenting
skills
Managing
change, grief
and
bereavement

Evaluating
value for
money in
services
Risks and
consequences
making
financial
decisions
Consumer
Rights

Democracy
and the role of
parliament
Political
perspectives/
British
Liberties

Binge
drinking

forced marriage,
honour violence,
Year
11

Resilience

Evaluating value
for money in
services

Health and safety
in independent
contexts

Understanding
the college
application
process and
plans beyond
school

Risks and
consequences
making financial
decisions
Consumer
Rights

Taking responsibility
for health choices
and checks

Developing
employability,
team work and

Respecting equality
and being a
productive member

Self Esteem

Being
examination
ready:
revision
techniques
and
managing
stress.

Skills for
employment
and career
progression
Understanding
careers and
Future
aspirations
Year
12

Maintaining
physical,
mental and

Managing the
transition to
increasingly

Forming,
developing and
maintaining

Life beyond
OAIOS.

emotional
health and
wellbeing
Managing
media
influence on
lifestyle.

Year
13

Responding to
an emergency
including
administering
first aid

leadership
skills to develop
flexibility and
resilience
Rights and
Responsibilities
in employment

Making financial
choices
including:
student finance,
budgeting on a
salary

Mental Health
Rights and
Responsibilities
as a consumer

of a diverse
community

independent
living

healthy
relationships

The concept of
consent in a variety
of contexts

Making
informed
choices
about health
and wellbeing
matters
including
drugs,
alcohol and
tobacco;
Being
examination
ready:
revision
techniques
and
managing
stress.

Developing
parenting
skills

Managing risky or
unhealthy/negative
relationships,
including all forms
of harassment and
abuse (including
online)

Personal
Statements
and the UCAS
Process
Choices and
Pathways

Making informed
choices about
sexual health

CEIAG
At Oasis Academy Isle of Sheppey we are committed to ensuring all students have access to impartial careers
advice and have access to employers who can help students consider their future options. To help us do this
we link our careers guidance to the Gatsby Benchmarks which have been explicitly referenced throughout
the DfE’s Careers Strategy (December 2017) and the new Statuary Guidance for Careers (January 2018).
Additionally, all students have access to Unifrog. This online platform allows every student to access
resources, log skills and plan for future pathways throughout their school journey. We work with our
students, families and stakeholders to promote high future aspirations for student futures. We also work The
Careers and Enterprise Programme, along with Kent and Medway Progression Federation (KMPF). KMPF is a
partnership between the; University of Kent, Canterbury Christ Church University, University of Creative Arts,
Kent County Council, Medway Council and 40 secondary schools. KMPF work with us to raise the aspirations
and attainment of our students by offering a range of educational opportunities, cultural experiences as well
as visits to local universities.
Culture and Community
We have worked tirelessly to build strong networks and collaborations with key organisations and groups
across Kent, including the Royal Opera House Bridge, Canterbury Christ Church University, Kent Music and
Ideas Test. This work has led to the school being recognised as a flagship Platinum Artsmark School, awarded
to us by the Arts Council England.
We have a strong and deep commitment to the arts and cultural education throughout our provision and we
pride ourselves on the work we do to support local primary schools and the wider community. We are leading
regional networks including the Isle of Sheppey Local Cultural Education Partnership, and work to support other
schools and organisations to gain access to opportunities.
We strive to offer our pupils equal opportunity to influence, lead, experience and evaluate a diverse range of
high-quality arts and cultural activities across a broad range of media. We believe that all students, regardless
of their academic ability or potential barriers, deserve to follow their passions and to experience a broad range
of opportunities. We are committed to the arts and in developing cultural capital for all and that all have
meaningful access. We support our young people to be prepared for the changing world of work, to enable

them to have the creative capacities that employers seek, and which will enable them to be resilient and
adaptable, to pursue portfolio careers and engage in lifelong learning.
As a Platinum Artsmark school, we value creativity, arts and culture and are driven by the 7 quality principles:
 Strive for excellence and innovation
 Being authentic
 Being exciting, inspiring and engaging
 Ensuring a positive and inclusive experience
 Actively involving children and young people
 Enabling personal progression
 Developing belonging and ownership
We believe in creativity for life and have embedded the Arts Award programme into our enrichment and
interventions where possible, working towards the five key areas:





Life Skills: the development of skills transferable to the world of work, such as increased confidence,
leadership and organisational skills
Accreditation: highly respected and universal qualification
Arts Choices: influences young people’s choice of subjects and supports successful applications for
further study
Entrepreneurial skills: encourages independent learning

Enrichment Activities
Our enrichment activities aim to support our students to have a rounded and culturally enriched education that
will ultimately enhance their learning and develop their skills set. We believe in developing the whole person
and that all students can find their niche and passion. Enrichment develops cultural capital and this is fed directly
from subject curriculum plans throughout each school year, from year 7 into 6th form. We have developed strong
links with local companies, networks, charities and organisations that offer opportunities for our young people
to take part in, working to develop character, resilience, motivation, encouraging them to pursue wider goals.
These opportunities help to teach life skills that will benefit our students beyond the classroom, developing an
appreciation for cultural and community issues, teamwork and social responsibility. Some examples of the
enrichment on offer to our students are:











The Dementia Café
Island Schools’ Art Festival
Annual trips including London, Paris, Milan
Workshops with professional artists and businesses
Careers fair
National Competitions
Community Hub
Leadership in Primary Schools
Performances and showcases
Gardening club

Extra-curricular programme
We offer students a wide range of extra-curricular electives every day during lunch and afterschool. These clubs
are free and run as opportunities for our students to develop new skills. Clubs will run based on student’s interest
and requests and range from sport to music, chess to STEM club and dance to reading. We strive to create a fun,
engaging school for our students, developing passion and a love for learning.

Intervention
We have developed a programme of interventions to support our students, enabling them to make progress and
ultimately reach their full potential. Our quality interventions run throughout the year, each with a specific desired

outcome and plan of impact. Entry route for these interventions is via a referral process through year teams.
All staff can take student concerns to year teams to be put forward.

Intervention Provision Map
IDENTIFIED NEED –
YEAR 7
Difficulty
managing
emotions

DESIRED
OUTCOMES
Improved
wellbeing,
attendance,
progress and/or
behaviour

INTERVENTION/
ACTIVITY
UNDERSTANDING
EMOTIONS

Difficulty settling
New student
Experienced
bullying behaviour,
friendship issues
Low self-esteem,
lack of confidence

Improved
wellbeing,
attendance,
progress and/or
behaviour

PEER MENTORING
by trained year 9 &
10 students

24 students
20 minutes per
week up to 12
sessions, plus
drop-in

IDENTIFIED NEED –
YEAR 8
Negative body
image

DESIRED
OUTCOMES
Improved
confidence, selfesteem, wellbeing,
attendance,
progress and/or
behaviour

INTERVENTION/
ACTIVITY
BEING ME

NO & FREQUENCY

MEASURE OF IMPACT

6 students
1 hour session per
week for 7 weeks

Experienced
bullying behaviour,
friendship issues

Improved
wellbeing,
attendance,
progress and/or
behaviour

PEER MENTORING
by trained year 9 &
10 students

12 students
20 minutes per
week up to 12
sessions, plus
drop-in

Student workbook with
wellbeing scale on entry
and exit.
Student evaluation form
Year team feedback
Record on Bromcom
Review after 6 weeks
Student handbook with
wellbeing scale on entry
and exit, target setting
and review, and student
evaluation.
Year team feedback
Record on Bromcom
Review after 6 weeks

Low self-esteem,
lack of confidence

Improved
confidence, selfesteem, wellbeing,
attendance,
progress and/or
behaviour

SWALE YOUTH
BUS
Provided by Swale
Youth/Brogdale
CiC

12 students
1 hour per week
for 6 week

IDENTIFIED NEED –
YEAR 9

DESIRED OUTCOMES

NO & FREQUENCY

MEASURE OF IMPACT

6 students
1 hour session per
week for 7 weeks

Student workbook with
wellbeing scale on entry
and exit.
Student evaluation form
Year team feedback
Record on Bromcom
Review after 6 weeks
Student handbook with
wellbeing scale on entry
and exit, target setting
and review, and student
evaluation.
Year team feedback
Record on Bromcom
Review after 6 weeks

INTERVENTION/
ACTIVITY

Wellbeing scale on entry
and exit
Student evaluation
Year team feedback
Brogdale feedback
Record on Bromcom
Review after 6 weeks

NO & FREQUENCY

MEASURE OF IMPACT

Low self-esteem, lack
of confidence

Improved confidence,
self-esteem, wellbeing,
attendance,
progress and/or
behaviour

SWALE YOUTH BUS
Provided by Swale
Youth/Brogdale CiC

12 students
1 hour per week for 6
week

Cultural
capital/additional
achievements

Improved engagement,
progress attendance,
behaviour and/or
wellbeing. Life skills.
Intergenerational
community
involvement

GARDENING PROJECT
Provided by Sheppey
Lifestyles (Sheppey
Matters

Up to 18 students
3 hours twice a term
Also an extra-curricular
club after school

Improved engagement,
progress, attendance,
behaviour and/or
wellbeing. Confidence
and self-esteem.
Community
involvement.

RADIO
BROADCASTING
PROJECT
supported by Sheppey
FM (Sheppey Matters)

8 students per tem
12 hours training
Followed by live
broadcast

IDENTIFIED NEED –
YEAR 10
Student voice

DESIRED OUTCOMES

INTERVENTION/
ACTIVITY
SWALE YOUTH FORUM
With Swale Borough
Council

NO & FREQUENCY
6 students
1 morning per term

Student feedback.
Year team feedback.
Record on Bromcom

IDENTIFIED NEED –
YEARS 7-10
Behaviour concerns.
Students without
positive adult role
model, low selfesteem, unlikely to
engage with Peer
mentoring.

DESIRED OUTCOMES

INTERVENTION/
ACTIVITY
VOLUNTEER
MENTORING
Provided by outside
volunteers

NO & FREQUENCY

MEASURE OF IMPACT

18 students
2 hours per week for
up to 12 weeks

Understanding
environmental issues

Improved engagement,
awareness, community
involvement

ECO TEAM ACTIVITIES
Community litter picks,
recycling projects

1 lunchtime meeting
per term
Regular year group
activities

Support for students
affected by, or
perpetrators of,
bullying behaviour

Improved attendance,
behaviour and/or
wellbeing

SAFE SPACE DROP-IN
Anti-Bullying
Ambassadors and Peer
mentors
1:1 OR GROUP
SUPPORT SESSIONS

Every lunchtime

Student handbook
includes wellbeing
scale on entry and exit,
and skills jigsaw.
Student evaluation
Year team feedback
Record on Bromcom
Review after 6 weeks
Student feedback
Eco Schools Bronze
Award
Eco Schools Silver
Award
Eco Schools Green Flag
Drop-in record book,
Record on Bromcom

Lettings

Confidence, knowledge
of politics and local
community issues

Improved attendance,
behaviour and/or
wellbeing

Also an extra-curricular
club after school

As required

Wellbeing scale on
entry and exit
Student evaluation,
feedback from Year
team and Brogdale
Record on Bromcom
Review after 6 weeks
Wellbeing scale on
entry and exit
Student evaluation,
feedback from year
team and Sheppey
Matters, Record on
Bromcom
Arts Award and ASDAN
certificates
Completion of
community project
Completion of live
broadcast
Completion of
recorded in-school
podcasts,
Student evaluation,
Year team feedback
Sheppey Matters
feedback
Record on Bromcom
Certificates awarded by
Sheppey FM
MEASURE OF IMPACT

Anti-Bullying diary
Record on Bromcom

Our school is an integral part of the local community, and its resources and facilities are used every day,
bringing a footfall of around 1,000 people weekly. We have first class facilities available for all, including state
of the art sports centres, a performing arts centre, including theatre, as well as teaching spaces with the latest
technology. Through our facilities, we hope to foster positive links with the community we serve, enabling the
school to take a more active role in community life, and increase the opportunities for physical healthy pursuits
and active participation.
Community Hub
The Sheppey Community Development Forum, currently based at our Minster Campus is one of 36 Community
Hubs from across the country. The Community hub model seeks to create a new sense of neighbourhood in
the community so that everyone can join together to reach their full potential. The Oasis Community Hub
model brings together and integrates the local community to ensure that people’s needs are addressed
holistically. In a local community we deliver services and partner with others to provide integrated care and
support to all, across core themes of community development, education, housing, advice and support,
personal and spiritual development, health and wellbeing and social action & campaigning. We seek to become
part of the community and to put relationship and connection at the heart of all that we do. We therefore
work with and alongside local people to bring about change.
The impact of this work is assessed against three core outcomes: Empowered Individuals, Empowered
Communities and Empowered Society.
Our five ethos values:
 A passion to include everyone
 A desire to treat everyone equally, respecting differences
 A commitment to healthy and open relationships
 A deep sense of hope that things can change and be transformed
 A sense of perseverance to keep going for the long haul

2. The culture created by staff behaviours and the systems and routines of a school This is often less
tangible and may be seen in the way assemblies are conducted, in mentor time/family time, in
corridor conversations, and in signs and symbols around school. This is often summed up as ‘the way
we do things here’.
3. House system. Students at Oasis Academy Isle of Sheppey are allocated a house for the purpose of
community and healthy competition. The house system provides a means of rewarding students
through the house point system. Students are able to earn points towards their house for
demonstrating elements of the 9 habits and SHEPPEY values via the completion of the Student
Journeys. Students also have the opportunity to take part in termly inter-House competitions in the
clubs and skills they have been developing in their extra-curricular electives. These competitions will
culminate in gaining more points for their houses. Competitions that will run include the Winter Cup,
Spelling Bee, Chess, Dance, Talent Show and Sports Day.

Lever 3: Academy Behaviour Systems, Structures and Routines (including attendance)

The Academy introduced a revised behaviour system in September 2019 aimed at ensuring all students have
the best access to outstanding learning and personal development. It has the Academy’s 6 core values at its
very heart – achieving excellence in all we do through a family approach. We are committed to ensuring that
all our students leave the Academy with strong academic achievements in addition to being well- rounded
young people able to live successfully and happily in a demanding world. This is further supported by the
students following the 6 to start and 5 to finish routine in every lesson.

Rewards
1. All staff offer positive and specific praise for all children on a consistent basis. This may be in the
form of verbal praise, raffle tickets, post cards and contacting home.
2. Students are part of a House for the duration of their time at the academy. The houses are Richard
Branson, Emmiline Pankhurst, Rosa Parks and Alan Turing. Each house represents the Oasis nine
habits.
3. Students earn House points for the completion of the pre-specified activities on the student journey
and for their conduct and effort in lessons.* These House points are recorded in the academy’s
Management Information System – Bromcom and equate to house commendations and rewards (see
table below).
4. Each week the year leader identifies a ‘star of the week’ and at the end of each term there are
rewards assemblies for each year group where the students displaying the SHEPPEY Values and the
9 habits are rewarded, along with the best performing students in each subject area.
5. Students belong to one of 4 Houses – Turing, Branson, Parks and Pankhurst. House points count
towards the House competition where students compete to win the coveted House Cup.
6. Once a term is SHEPPEY week where all staff offer positive and specific praise to students with a
focus on positive phone calls home and issuing raffle tickets for immediate praise in the classroom,
which results with a prize draw at the end of the week.

* The register mark will be replaced with a numerical value: 1-4. Each number representing the student’s
effort and conduct.
1
Outstanding effort and behaviour; exceeding expectations.
2
Good effort and behaviour; meeting expectations; is ready to learn.
3
Poor effort and behaviour – at least 2 chances given; does not meet expectations and would have
maybe needed a call out and/or time out.
4
Very poor choices made in regard to effort and behaviour; significantly under expectations and
would have needed a call out and removal from lesson.

Rewards Criteria
Current years 9-11:
Tutor commendation – certificate given
House leader commendation – certificate given
Leadership commendation - certificate and a book given
Principal commendation – certificate and a trophy given
Trust commendation – certificate and name engraved on a
board

60 hps
120 hps
200 hps
300 hps
360 hps

Current years 7-8:
Tutor commendation – certificate given
House leader commendation – certificate given
Leadership commendation - certificate and a book given
Principal commendation – certificate and a trophy given
Trust commendation – certificate and name engraved on a
board

60 hps
220 hps
400 hps
500 hps
700 hps

Restorative Justice
Restorative justice enables a wider view of Academy discipline. For restorative justice we think beyond
students breaking our rules but also the wider impact of it causing harm to students, classroom/school
culture and the community. Therefore, from a restorative justice perspective, a just response must address
not only the wrongdoing, but also the harms involved. If all the interested parties are willing, the practice of
restorative justice is a way to help students understand and discuss those harms. Through meetings, student
learn how to repair them. The aim is to lead to transformational changes in students’ lives as well as their
schools and communities.
Examples of restorative justice may include: a meeting between a student and a teacher they have been
rude to or staff supervising a discussion between students who have had a falling out.
Restorative Justice asks the following set of questions:
1. What happened?
2. What were you thinking at the time?
3. Who was affected?
4. How were they affected?
5. What needs to be done to put things right?
6. What do you need to do differently in the future?
Restorative Justice emphasises restoration by working with all parties in the conflict involved in working out
how to repair that harm. It pays attention to community and victim’s needs in addition to the accountability
of the person who caused harm. By practising Restorative Justice there is a commitment to strengthening
Academy relationships and the sense of rebuilding a sense of justice that can sometimes be lost when
applying the traditional school disciplinary procedures. These procedures can neglect this when there is a
haste to punish offenders.
The main aspects of Restorative Justice are:
1. Inclusion of all parties
2. Encountering the other side
3. Making amends for the harm
4. Reintegration of the parties into their communities

Sanctions
Sanctions are needed to respond to inappropriate behaviour. A stepped approach to setting sanctions should
be applied consistently, giving students opportunities to de-escalate situations at each stage and to engage
with their 5 point scale (see later section). It is the responsibility of the student to accept their choices of
behaviour and therefore the sanction that will accompany such choices. Poor behaviour choices will be
recorded as a 3 or a 4 on the register* and will generate behaviour points. These behaviour points will lead to
a report being put in place to support the student.

* The register mark will be replaced with a numerical value: 1-4. Each number representing the student’s
effort and conduct.
1
Outstanding effort and behaviour; exceeding expectations.
2
Good effort and behaviour; meeting expectations; is ready to learn.
3
Poor effort and behaviour – at least 2 chances given; does not meet expectations and would have
maybe needed a call out and/or time out.
4
Very poor choices made in regards to effort and behaviour; significantly under expectations and
would have needed a call out and removal from lesson.
5 bps
10 bps

20 bps
40 bps
60 bps

phone call home to parents/carers by the tutor to discuss behaviour and
next steps
phone call home to parents/carers by the year leader to discuss
behaviour and next steps
student is placed on a tutor report
student is placed on a second tutor report
Student is placed on an Individual Behaviour Plan (IBP) and is monitored
by the year leader

80 bps

Student is placed on an Individual Behaviour Plan (IBP) and is monitored
by a member of the academy leadership team

100 bps

Student is placed on a Pastoral Support Plan (PSP) and is monitored by
the Deputy Head teacher

When behaviour is unacceptable and disrupting learning:

5 Point Scale
A 5 point scale is a strategy used by our students to regulate their emotions so that they can make better
choices when faced with challenging situations. All staff and students have received training in how to
personalise a 5 point scale and how to use it when discussing their behaviour choices and, with that, how
the student is feeling.
A generic 5 point scale is outside every classroom to aid students in accessing this strategy.

Detentions
If a student has not met the expectations of the academy, then a 60 minute detention will be
set for the following day with the intent to be for the teacher and student to have a
restorative conversation.
If a student does not attend their set detention then this will escalate to a 90 minute
detention and then to a 120 minute detention which is held on a Friday.
Daily Routines
Students follow a clearly defined set of routines each day – aimed at ensuring they are safe, well prepared
and able to focus on their learning free from distractions.

Breakfast club


Students can enter the Academy from 7.30am each morning where we offer fresh bagels, free of
charge for all. We are supported by the Magic Breakfast programme, working to ensure all students
have a nutritional start to the day, enabling them to focus on their learning.



Students are encouraged to attend and share a social breakfast with their friends before the
Academy day begins. Staff and student peer mentors attend these sessions where possible, to
support young people to develop skills in communication, encouraging new friendships and
inclusion.

Mobile Phones


Mobile phones are not to be seen or heard at any point during the academy day.



We acknowledge that many parents want their children to have phones for the journey to and from
school each day and this is understandable. During the Academy day however they are not to be
seen, heard or used.



Phones are a major disruption to learning. There are other safeguarding concerns with phone use in
school – many bullying issues revolve around social media and the negative aspect of phones. The
rule is simple and clear for all to follow:
-

Any phone seen or heard at any point in the Academy day will be confiscated. From the
moment students walk through the school gate, the rule applies.

-

Any phone confiscated will be kept by the Academy in reception for the student to collect
at the end of the day. If students have their phones confiscated persistently, their
parents/carers may be asked to collect the phone.

Please note the Academy will not spend valuable learning time investigating any loss or theft of a phone.
Students bring phones into the academy at their own risk.

Year 7, 8, 9 and 10 line-ups





All students apart from those in Years 11, 12 and 13 line up briefly at the beginning of the academy
day and after break and lunch to ensure that all are ready to learn.
They should arrive at their designated areas by the sounding of the second pips.
Students should line up in either their tutor groups or their teaching group for that lesson.
Students should face forward silently and await instructions by the Year Leader running the line-up.



Uniform and equipment are checked.



Their teacher accompanies them to lessons where they are expected to begin work immediately on
arrival.

Uniform, make-up, hair and jewellery


Students are expected to take pride in their appearance and the Academy uniform.



A uniform ensures that all students can be identified as belonging to the Oasis family and is, in many
ways, a cheaper way of dressing, removing some of the inequalities often seen when students can
wear their own clothes.



All parents receive a uniform list when their child joins the Academy. To recap please see below:






The only permitted jewellery is a wristwatch and one small pair of earrings worn in the lower lobe.
No rings, bracelets, chains or large ear- rings are allowed.
Hair should be presentable and safe. Hair bands should be black, blue or green. Hair dye and coloured
streaks are prohibited. Hair must not be shaved below a 2 grade. Tracks, tramlines, designs, Mohawks
and steps are not allowed. Please ensure that tracks or lines are not shaved into eyebrows.
No make-up or false nails and nail varnish.

KS5 Dress Code
Our expectations are that students will present themselves in smart casual attire that is modest and
appropriate for a professional working environment. In certain circumstances for particular subjects, you will
be required to conform to health and safety requirements when working in particular settings such as science
labs. Clear instructions and guidance will be issued in these cases.
In line with our staff policy, footwear must be practical: no open toe shoes such as flip-flops are not
permitted. We would expect our learners to determine what a professional and acceptable appearance is,
but we may challenge certain items if they are felt to be inappropriate not in keeping with our dress code,
and represent unconventional extremes.
In all cases the Principal remains the final arbitrator in any uncertainty.

Roles and responsibilities
The National Directors
The Monitoring and Standards Team (MST) evaluate the impact of the Academy behaviour strategy on
learning. The MST give feedback and identify next steps for the Principal and Regional Director.
The Regional Director – Mrs Lee
The Regional Director is responsible for monitoring the effectiveness of each Academy’s behaviour protocol
and holding the Principal to account for its implementation.
The Executive Principal – Mr Simpson
The Executive Principal is responsible for monitoring the effectiveness of each Academy’s behaviour
protocol and holding the Principal to account for its implementation.
The Principal – Ms Lee and Associate Principals - Mr Carlier and Mr Fogg
The Principal is responsible for reviewing and approving this behaviour policy. The Principal will ensure that
the Academy environment encourages positive behaviour and that staff deal effectively with poor behaviour,
and will monitor how staff implement this policy to ensure rewards and sanctions are applied consistently.
The Behaviour Lead – Ms Hancock
The behaviour lead will support staff in implementing this policy, monitoring the behaviour across the
Academy and monitoring the behaviour of individuals on Behaviour Support Plans. The senior leadership
team will support staff in ensuring that they take ownership in responding to behaviour incidents.
Year Leaders

Year Leaders hold responsibility for the behaviour and attendance of students in their year. They, and the
tutor, are the first port of call for parents. They work alongside the Behaviour Lead to focus on the behaviour
and personal development of the students in the Academy.

Teaching Staff and tutors
Staff are responsible for:


Being role models of positive behaviour



Reminding students of key unacceptable behaviours and the rules



Implementing the behaviour policy consistently



Providing a personalised approach to the specific behavioural needs of particular students



Recording and reporting behaviour incidents.

Parents
Parents should be informed about examples of good student behaviour and/or a positive or negative change
in behaviour. Partnership between family and Academy is vital for the promotion of an effective behaviour
protocol. Parents will be notified when an aspect of the Academy’s behaviour protocol changes and they will
have the opportunity to feed back.
Parents are expected to:


Support their child in adhering to the student code of conduct



Attend parents’ evenings and information evenings



Inform the school of any changes in circumstances that may affect their child’s behaviour



Discuss any behavioural concerns with the tutor or Year Leader promptly

Students
Students should be fully aware of rewards and consequences for behaviour. They should be encouraged to
take ownership of their own behaviour to enable them to become effective members of their community.

Lever 4: Behaviour Training and Professional Development
Leaders


Leaders are trained on using Academy systems to ensure behaviour monitoring is robust and
effective.



Pastoral staff have clear targets and accountability to ensure the vision of behaviour for learning is
achieved. Less than effective practice is challenged quickly and improved.



Leaders are committed to on-going pastoral professional learning for all and are relentless in
providing opportunities for all staff in pursuit of this goal.



Leaders utilise the power of deliberate practice to improve pastoral quality. They build opportunities
for staff to practise core skills on a regular basis.



Leaders’ role-model engagement in research around pastoral learning and work to disseminate best
practice and key knowledge to all staff.



Leaders create an environment where great pastoral practice is used to improve pastoral quality
within and beyond their own schools.



Leaders make effective use of a range of Trust expertise:
- Monitoring Standards Team
- Directory of Best Practice
- National Lead for Pastoral Innovation – to help us secure more rapid improvements in the
quality of students’ pastoral learning.



Leaders actively seek to ensure staff know how to remove barriers to learning including social
disadvantage and special educational needs and disability.

Staff
To ensure that we are 'deliberate' and 'purposeful' with our behaviour professional development as we are
with our pedagogical professional development.
Consistent and fair application of all Academy behaviour systems.
Engage with expert/specialist training where necessary on the following areas:


Mental Health First Aid for pastoral leaders



Managing an investigation of an incident



Restorative justice/mediation



Physical restraint training



Attendance systems/structures



Reintegration following fixed term exclusions



Effectively issuing a report/pay-slip



Impactful parent meetings



Multi-agency meetings



Managing grief



Managing self-harm



Preventing and dealing with bullying



Sexual orientation, gender identity LGBTQ empowerment

Discipline in our Academies – teachers’ powers


Teachers have statutory authority to discipline students whose behaviour is unacceptable, who break
the Academy rules or who fail to follow a reasonable instruction (Section 90 and 91 of the Education
and Inspections Act 2006).



The power also applies to all paid staff (unless the Principal says otherwise) with responsibility for
students, such as Learning Support Assistants (LSAs).



Teachers can discipline students at any time the student is in the Academy or elsewhere under the
charge of a teacher, including on Academy visits.



Teachers can also discipline students in certain circumstances when a student’s misbehaviour occurs
outside of the Academy.



Teachers have a power to impose detention outside Academy hours. It is good practice to take all
practicable steps to inform parents that this is taking place.



Teachers can confiscate students’ property.



Teachers can discipline students whose conduct falls below the standard which could reasonably be
expected of them. This means that if a student misbehaves, breaks an Academy rule or fails to follow
a reasonable instruction the teacher can impose a consequence on that student.



To be lawful, the consequence (including detentions) must satisfy the following three conditions:
- The decision to give a student a consequence must be made by a paid member of
Academy staff or a member of staff authorised by the Principal.
- The decision to reprimand the student and the consequence itself must be made on the
Academy premises or while the student is under the charge of the member of staff or is a
breach of the Academy Behaviour Policy.
- It must not breach any other legislation (for example in respect of disability, special
educational needs, race and other equalities and human rights) and it must be reasonable
in all the circumstances.



A consequence must be proportionate. In determining whether a consequence is reasonable, Section
1 of the Education and Inspections Act 2006 says the penalty must be “reasonable in all the
circumstances and that account must be taken of the student’s age, any special educational needs or
disability they may have, and any religious requirements affecting them”.



The Principal may limit the power to apply particular consequences to certain staff and/or extend the
power to discipline to adult volunteers, for example to parents who have volunteered to help on an
Academy trip.



Corporal punishment is illegal in all circumstances.



Academies should consider whether the behaviour under review gives cause to suspect that a child
is suffering, or is likely to suffer, significant harm. Where this may be the case, Academy staff should
follow the OCL Safeguarding Policy. They should also consider whether continuing disruptive
behaviour might be the result of unmet educational or other needs. At this point, the Academy should
consider whether a multi-agency assessment or care plan is necessary.

Physical intervention
See DfE guidance: Use of reasonable force in schools
In some circumstances, staff may use reasonable force to intervene with a student to prevent them:


Causing disorder that disrupts learning



Hurting themselves or others



Damaging property that leads to the injury of others

Incidents of physical intervention must:


Always be used as a last resort



Be applied using the minimum amount of force and for the minimum amount of time possible



Be used in a way that maintains the safety and dignity of all concerned



Never be used as a form of punishment



Be recorded and reported to parents

Absconding – leaving without permission
We have a duty of care to take all reasonable steps to ensure that children and students are kept safe whilst
in the Academy’s care. Academies should ensure that to reduce the potential for absconding the following
is in place:


The site is secure



Supervision levels are appropriate



Academy rules are clear to students and parents



Individual risk assessments in place where absconding is a possibility for a student



Visits to venues for Academy trips in advance of an educational visit to undertake a risk assessment

If a student absconds the following will happen:


Informing the Family Leader and member of the Leadership Team immediately



Informing the parent/carer




Not putting other students at risk
Attempting to locate the student, as far as is possible



Strategies for diffusing and de-escalation and attempting to return the student to the Academy



Informing the police – if the student cannot be found and following discussions with parent



Follow up meeting with the student and their parents



Consequence issued

Malicious allegations
Where a student makes an accusation against a member of staff and that accusation is shown to have been
malicious, the Principal will discipline the student in accordance with this policy. Please refer to the OCL
Safeguarding Policy and OCL Whistleblowing Policy for more information on responding to allegations of
abuse. The pastoral needs of staff accused of misconduct will always be considered by leaders.

Exclusions
The removal of a student from the Academy should be used only as a last resort in response to 'serious
breaches' or repeated breaches of a school's behaviour policy or to safeguard the welfare and education of
other students. As such, permanent exclusion is normally the final and most serious step taken in an
Academy’s own disciplinary process. It may follow several fixed period exclusions (these cannot total more
than 45 days in a school year) and other in-school measures, including regular consultation with parents,
behaviour contracts or a "managed move" to another school
See OCL Exclusions policy on website for further information.

Appendices
Tools used for reflection and restorative conversations

